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CHAPTER I 
BACKGROUND AND HISTcr.RY 
OF vROllP LEABi'ING 
Introduction. The pendulu:r.i which was set in motion when the 
first caveman attempted to teach his offsprinb the hunting tricks 
which he had learned continues to swing. From that prehistoric be-
ginning of inc.ividual instruction, the slowly moving centuries have 
brought with them gradual changes from one extreme to the other, from 
the teaching of one to the teaching of many in a single group . When 
life and the earning of a livelihood became so conplex that an individ-
ual parent could no longer c;ive his time to each of his maey sons, 
professional teachers became a necessity. Fragments of records show 
that the size and type of groups varied from the apprenticing of two 
or three boys to a tradesman, to the teachi~g of the five thousand by 
the l'laster of all teachers on the shores of the sea of Galilee. 
Rote learning -- coaction. Education of our ancestors, for the 
most part, meant rote learning of all knowledse which the youth was 
supposed to acquire. When this is the ~oal of teaching, the knowledge 
might just as well be given to large as to small groups. Rote learning 
is sometimes called coaction: the teacher dispenses information and 
the students recite their response. It is entirely a teacher-to-pupil 
and pupil-to-teacher relation. 
The other extreme of this early rote type of group learning was 
that of the highly individualized instruction given by the private 
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tutors of the young 11 gentlemenl' which was the accepted form of educa-
tion during the middle of the eighteenth century. With the development 
of democracy and the education of the masses, however, rote learning was 
still believed to be the best way to learn all the knowledge that was 
deemed to be of value in adulthood. Little or no thought was given to the 
feelings, interests, or viewpoint of the child who was doing the learning. 
Child centered schools. With the standardization of the Binet 
intelligence tests in the early 1920 1s, individual capacity began to take 
on new significance. But true to human nature throughout the ages, the 
teachings of Dewey and other farsighted educators were carried to the 
extreme of individualism and resulted in the so-called progressive and 
child-centered schools of the thirties. Traces of the mistakes that were 
made by well-meaning disciples of progress can still be seen and heard. 
However, educators are beginning to realize just how far-reaching this 
new outlook of education can be in the future. This new outlook considers 
the maxinru.m development of each child's abilities. 
Present emphasis on interaction. Fortunately for the children i n 
today's classrooms, the vast pendulum has reached a point at which they 
can profit by the best that can be gained from either extreme of educational 
method. Neither private tutoring nor rote learning by Groups is being 
advocated today. Classrooms are, for the most part, freed from meaningless 
memorization and drill, complete dependence upon textbooks, and autocratic 
teachers. With the building of each new school building, more children are 
being allowed the freedom of informal classrooms which lend themselves to 
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meaningful activities and face-to-face communication where conclusions 
are drawn by group discussion of alternate solutions. Teachers in work-
shops and young people in training schools are grasping the meaning of 
teaching the individual an awareness of his relationship to the members 
of his group . 
As a contrast to the earlier coaction between teacher and pupil, 
today 1s schools stress interaction. Pacing each other, all students are 
encouraged to participate in life-like situations. The leader assumes 
certain responsibilities for group management, but all are led to under-
stand that they share the responsibili-bJ for arriving at a goal toward 
which all are striving. Children sitting around a conference table, 
setting up goals, planning, assuming responsibilities, and finally 
evaluating achievements are living democracy instead of learning about 
it. They are not preparing to use it at some far off time in the future, 
they are using it now. Individuals sharing in the working out of group 
problems find specific uses for their particular talents. The morale is 
higher in such an atmosphere; it is a class in which cooperation takes 
the place of competition. 
Teacher education. The greatest difficulty facing teaching based 
upon democratic cooperation is the lack of understanding which the average 
1 teacher has of the procedure. It is true as Ragan says in his discussion 
1William B. Ragan, Modern Elementary Curriculum (New York: The 
Dryden Press, 1953). 
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of group work that the techniques for directing this phase of the 
program are more difficult to master than the techniques of working 
with individual pupils. The writer of this report speaks with the 
voice of experience in addina that a teacher who has learned all of her 
grade school, high school, and college lessons in the older, traditional 
manner cannot merely read about these new methods and put them to work 
immediately in her classroom. Teachers need not be elderly to have 
received their methods 1 training in the type of instruction of the late 
1920 1 s or early 30 1 s. Instructors who have taught successfully, by 
locally accepted standards, are frequently not interested in changing 
methods, do not agree with the new ideas, or have not had the time or 
opportunity to learn about the new trends, much less try to put them 
into practice. 
Teachers who have accepted the fact that educ at-Lon must be con-
cerned with developing responsible behavior, as well as the acquirin 
of knowledge and skills,understand the more complete definition of 
education. They realize that learning, if it is to develop contributing 
citizens, rrn1st be a modification of the behavior that lays the foundation 
for contributing citizenship. These teachers realize that the organizing 
of the class for living and learning is a most difficult task and a most 
crucial one. 
Today's teacher who is effectively teaching the children who will 
be tomorrow I s leaders and followers must be an expert in human relations 
as well as a teacher of skills. She must know how to keep several groups 
working harmoniously and profitably; she must have an intimate knowledge 
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of each child's needs and abilities; and she must be able to get each 
child to cooperate and to develop his capacities to the utmost. The 
educational program in the modern classroom teaches cooperation by 
utilizing the constructive interests of the group in such a way that 
the individual is consciously adjusting to the group. Rather than 
interfering with individual riahts this methoo, bives to all the best 
guarantee that the i_ndi vidual I s ri r;hts, his freedom, self-expression, 
and self-realization, will be preserved. 11 The schoolroom is the social 
laboratory where the best interests of both the individual and society 
2 may be served. 11 
2Fay Adams, Educating America ' s Children (New York: The Ronald 
Press Company, 1946), p. 32. 
CHAPTER II 
DEFINITION OF THE PROBLEM 
Purpose for grouping in the classroom. The organization of the 
classroom procedures will depend upon the objectives and aims of the 
school, the community, the administrators, the teachers, and the students. 
If one of the objectives is the development of responsible behavio~ the 
classroom planning and organization will be different from what it would 
be if the objectives were the acquisition of knowledge and skills. The 
newer and broader concept of ed.icatian makes interaction and democratic 
living a part of any classroom program. With the ultimate goal of 
attaining the proper balance between learning necessar-J fundamentals and 
democratic behavior, three definite purposes for grouping in the class-
room can be stated. The first is to teach democratic living; the second 
reason is to meet the differing needs with greater precision; and third, 
but no less important, is to make for a happier learning exoerience for 
the children. 
Teaching democratic living. When research centers in business 
and industry are spending as much time and effort as they are today to 
develop effective group relations, it is time for the schools to recognize 
the importance of individual participation in organized group experiences. 
At the outset., teachers must understand and believe the democratic principles 
which should be taught in tod~y 1 s schools. They must lmow that democracy is 
not freedom without restrictions; rather it is a method by which individuals 
collectively accept responsibility for th&t which is in the best interests 
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of all? The teacher must realize that democracy demands skills as 
well as attitudes and understandings. .These are the skills of leader-
ship and group membership, skills of delegating responsibility and 
evaluating individual and group contributions. These skills, which 
must be learned just as aey others, must be learned in meanineful situ-
ations to be effective. Teaching democratic living, then, is the first 
reason for grouping in the classroom. 
Differing needs. The differing needs that have to be met are a 
very important consideration if we have before us the aim of developing 
each child, as nearly as possible, to the limit of his potential. In-
stead of having an objective which every child must reach regardless of 
his capacities, the modern teacher recognizes individual differences and 
realizes that she :must have different goals and standards for each child . 
Since it is impossible in a class of thirty to have a class session for 
each child, it is advisable to group them as nearly as possible so that 
they can work and progress together under coriditions that will permit the 
fullest possible development of each individual. 
Grouping is based on common interests and needs 4 
A teacher will probably divide the class into three 
groups according to their needs ••• Children may move 
from group to group during the year as their Nrouth 
progresses at different paces. 
3Francis J. Brown, Educational Sociology (New York: Prentice-Hall 
Inc ., 195b), P• 614. 
4Paul S. Anderson, 11 Grouping for Better Learning, 11 Grade Teacher, 
(73:19, March, 1956). 
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When a teacher divides the class into three ability eroups, 
she will usually plan for the slow-le~ners to work torrether. The 
average children Will work together in another group., and those who 
'll'e able to o-rasp skills quickly and need inore time for developina 
abstrect concepts will be jn a third group. bome edu ators advocate fouc 
groups. Those who 1.dvocate four reading groups have a good point in their 
favor if the groupin"'; is cone on the basis of ability. However, more 
than that is seldom advisable because of the time element,except in 
cases of extremely wide devi& tion. Durrell and ulli van5 explain that 
there are usually two types of children in the lower or middle gr ups, 
althoue-h it ma,,v take a good testing p-rof·ram end shrewd observation to 
detect it. The teacher needs to be ware of the rhild who has the 
ability, but for one reason or another, is not using it. It is under-
standable that he will not need the same kind of instruction as the 
child who can be expected to pro~ress at a slow pc9ce because of his 
limited abilityo 
Happy lea.rni ; e:xnerienrcs. As ~uucator have search ,cl for sti11 
better wa;y-s to challenge each individual to d~~:flop his capacitie..., as 
much as possible, they discovered very interesting and helpful info1·mation 
concerning gro ·p dynam:i.cs . It is important for a child. to feel at ease 
and happy in his group placement. It is more likely that this f eelin , will 
5David O. Durrell and Helen Blair Sullivan, Teacher's Jvianual 
Preparatorv Unit for Basic H.eadin0 Abilities Series, Part I (New York: 
World BookCompa.ey, 1951), p. 20 . 
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be found in smaller groups where each child has an opportunity to 
express himself and is expected to make a contribution. There are 
times when children have to le shifted from one group to another in 
order to find this congenial atmosphere of acceptance and cooperation. 
For instance, the ability r;rouping ma;y place one lone boy ( or ~irl) in 
a particular group. When this is embarrassing and works a hardship on 
the child, a shiftin6 may be advisable. Likewise, it can happen that 
two children who need each other's friendship and encouragement are 
separated. If a hanpier and more profitable learning situation would 
result if they were allowed to work together, a change in grouping would be 
not only permissible, but desirable. Different perso"'ali ty combinations 
could be used to illustrate this point. One of the most cor1IT1on would be 
that of two timid children finding security and confirlence in shared 
interests and problems. 
In fact, grouping in the classroom should never be set up on a 
6 hard and fast basis. Turney states that the domin~ting aim should 
always be to improve the learning situation. Those who have worked 
with children know that they progress at different rates. For this 
reason teachers rrmst be alert continualzy to notice spec; fi c i_nstances 
of progress and make provisions for tr.?nsfer from. one group to aaother 
when it is advisable. 
6Austin H. Turney, 11 The Psychological Basis of Grouping, 11 'rhe 
Thirty-Fifth Yearbook of the Societv for the Study of Education~ Part I 
(Bloomington, Illinois: Public chool Publishing Company, 1936;, 
pp. 81-115. 
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Justification of the Problem. Grouping, in order to get the 
best results in the many learning situations arising in the classroom, 
is a problem for every teacher whether her room is large or small. 
The writer has long been concerned with the problem of grouping 
in the classroom. Organization of the reading groups has been the prob-
lem which has given rise to many questions and misgivings. There have 
been times when supervisor's suggestions have helped; other times when 
they did not. The writer has tried many different types and sizes of 
groups with varying degrees of success. In spite of the continuous 
effort to devise subtle means of hiding the fact that some children are 
in the 11 slow11 group, parents continue to come with the plea, 11 Can 1 t I 
help Johnny so he can get in the 11f ast 11 group? 11 
A conviction that there must be a better way to group for the 
effective learnina of reading has led to individual efforts to find 
such a method. The desire to obtain more satisfying results in 
developing individual capacities by reorganizing the reading program 
has led to this survey. 
A study of the exceptional child, with emphasis upon the gifted , 
has led to a deeper understanding of the differences in the learning 
abilities of the dev.iates on both ends of the intelligence scale. he-
search has shown that there have been studies made by outstanding 
educators who have recognized similar problems. 
Delimitation. Since the problem facing this writer is one of 
effective grouping for reading, this research is not particularly 
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concerned with grouping in other areas. The whole field of grouping 
in the classroom is too broad a subject to be covered in one project 
of this type. Groups should change during the day as interests and 
activities change . Each is important and deserves special consideration, 
but in this paper the emphasis will be on the selection, the organization, 
and the objectives of the reading groups . 
DEFINITION OF TER~B 
Grouping. There are many variables by which children can be 
classified into groups. Austin H. Turney of Kansas University has 
divided these into seven categories: 7 physical development, intelligence, 
achievement, motivation, social factors, special abilities and interests, 
and special disabilities. All of these areas are important, and in 
setting up her program, the teacher should be aware of each child's 
rating or limitation in each of the seven catagories. However, since 
the generally accepted practice is to select reading groups on a basis 
of abilities, it seems expedient to give some time to an explanation of 
the two terms, 11 groups II and II abilities . 11 
It is often assumed a c hild's group is defined by saying he is 
six or ten and that he is in the first or the fifth grade. Classrooms 
do limit the frequent, close contact with others of different ages during 
the day. However, the teacher finds other forms of grouping equally 
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valuable. She will divide her class into several groups for reading, 
and later during the course of the day, she will have different groups 
for spelling, music, social studies, and other activities. The child 
often finds these smaller groups more helpful and more meaningful than 
the larger classroom group. As he works with different learning groups 
during his classroom experiences, he will find that his role in each 
group differs. Grouping should be flexible, it needs to be a changing 
process, not a rigid pattern, that must have first consideration. The 
child's reading group should be one in which he can have an opportunity 
to work with other children in many different ways. 
With recent studies as a basis, Seagoe8 states that no longer can 
any number of children greater than one in any combination be considered 
a group . A group in the sense in which it is used in this survey and in 
educational research consists of persons who are interacting with each 
other, helping and accepting help from each other, and working together 
toward a mutually accepted goal . When the grc- p is defined in this 
co-working sense, care must be used in the selection of the members of 
the group if there is to be ease in interaction. If a group is to 
work together well and the greatest individual ~ain is to be realized, 
the group should be relatively small, homogeneous, self-chosen, and 
familiar. 
8Jviay V. tleagoe, Research on Ability Grouping: Critical 
Analysis in Study-Discussion Group 9 at the .ASCD Convention, bt. 
Louis, Missouri , 1957. 
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Differing capacities. Consideration must also be given to 
the extent a child can differ from his companions and still work as 
a contributing member of the group . Children who fall near the norm 
do not present much of a problem since most of them can meet the 
teacher's and the group 's requirements. The children who fall in 
either extreme in their ability are the ones whose problems may be 
acute. There may be a deaf child who needs to learn lip-reading; the 
slow learning child may need much drill, which might frustrate the 
bright one who needs independence and abstraction. It may be necessary 
to do some shifting, even between classes, to bring together possibly 
three to five of these extreme deviates in a single room. 
Ability grouping. Ability grouping has been a controversial 
issue since itsinception. One of the reasons for this is the fact that 
we have failed to define 11 ability 11 in any logical or consistent way. 
Too often educators have given the impression that ability is judged 
solely on the results of group mental tests. This idea is open to 
criticism because we know that adults have maey kinds of 1bilities, 
many of them highly specialized. These specialized abilities are not 
always discernable in the lower o-rades and can sometimes be recognized 
only as general ability. 
Another error that has caused misunderstandinf has been the use 
of "ability grouping" and 11 homogeneous grouping" synonymously. Mental 
tests have been given and the subsequent grouping, based on the results 
has been called "homogeneous . 11 They for get that those who score alike in 
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scholastic tests may show great heterogeneity in special abilities, 
physical development, and social matur_ity. In other cases children 
of the same age are grouped together regardless of general ability. 
Here homogeneity in physical development has been substituted for 
homogeneity in mental ma.turity. It would be better to reserve "homo-
geneous grouping" as a concept that children who are alike in some 
characteristic learn together more easily. The term 11 ability grouping" 
should be used when referring to children who are grouped together be-
cause of sir1ilar capacities for learnin0 srecific academic subjects. 
Ability. The word II abili ty 11 needs to be defined in terms of 
specific educational ends. From references made to ability by the 
general public, the conclusion would be drawn that the same kind of 
ability is needed to read, to work arithmetic, write, play games, par-
ticipate in a group, sing, paint, or stand stress, and that all subjects 
require the same sort of capacity. Although there is considerable over-
lapping,each school activity requires different abilities on the part of 
the children. The ability which we refer to when we are considering a 
child's place in a reading group may be quite different from that which 
is used in his social studies or on the playground. 
To define 11 ability, 11 then, is to think of it as consisting of 
whatever powers mey be essential to perform a given task. When defining 
ability in this way, it is easy to understand that the mental ability 
which is measured by tests is only one of the abilities with -which a 
child approaches learning. 
Reading. 
The World is a great book, 
Of which they that never stir from home 
Read only a page. 
-- Augustine9 
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Reading of printed symbols is most likely to be the only 
meaning to be associated with the term 11 reading 11 • • • Every-
one must learn how to read spoken words just as truly as 
everyone mu.st learn how to read printed words to serve with 
greatest effectiveness in modern society.10 
The teacher in the traditimal school, whose objective was th~t 
of teaching the three R1 s, could have been satisfied with the teaching 
of printed symbols. The teacher who is attempting to teach the next 
generation to make discriminating responses must consider the teaching 
of reading in a 1nuch broader sense. Teachers now recognize concepts 
as an important part of reading readiness. Grouping for effective 
learning is also an important phase of reading. 
Spencer continues: 
• • • Words are symbols of ideas about things. Consequently, 
words serve only as cues for the association of ideas which the 
word user and the word reader must think, if communication is 
accomplished. There must be therefore, d more primary form of 
reading than word reading. One must read the things and create 
the ideas which words are used to symbolize. The reading of 
things is the primary source of meaning of judgments and of 
significance. The reading of svmbols utilizes the products of 
these more basic reading acts.11 
9Peter L. Spencer, 11Reading : A Process of Behavior," Reading 
(Washington D. C.: Association for Childhood Education International, 




In the above quotation Spencer has distinguished between two 
kinds of reading: one which may be classified as primary (the direct 
reading of things), ani the other as secondary (the reading of symbols). 
with this definition of reading in mind, it can be explained 
how the rich and varied experiences which parents and children share in 
the home can be utilized to develop concepts of association which aid 
in learning to read. For example, the child who sees t he traffic li~ht 
and knows that red means 11 stop 11 ani 6reen means '1go11 has an easy step 
from primary to secondary reading when he sees it pictured in t he school 
room thus : 
CHAPTER. III 
THE REbE:ARCH 
Public interest. If you want to become thoroue;hly discoura(:·ed 
about the progress w11ich our schools are rrekinz in qlmost any area, 
particul<-'rily reading, ask the averc1ae man-on-the-street if he thinks 
that reading has been netlected in our schools. He Will prob9.bly bombard 
you With strong accusations ;:,nd P;l onzy- predictions. You may even wish for 
the proverbial hills to hide you from his wrath. If you don't believe 
this, try it sometime. The truth of the matter is that never in history 
has a country been as readin~ conscious as we are today. Never has so 
much reading material been available nor so many people readinp. More 
attention has been focused upon the schools and whEt they are teaching 
in the last twenty-fire y~ars than ever before. And because we are 
human we recall vhat which wc1s best in the past and see only the worst 
as we look at the present. 
Scientific investi6ations. William Gr r has very adequately 
explained the reason for the present interent in the readin., methods 
12 taught in our schools. He tells of the 2500 sci ,c,ntific investi6a-
tions that were f'lade frorn 1925 to 1952 and compares those with the 
five hundred made in the prevlons quarter century. Wj_ th -:i11 of these 
12vJilliam S. uray and Jilli am J. 1 verson., 11What Should be the 
Profession I s Attitude Toward La,v Criticism of the Schools? With Special 
Reference to Reading, 11 The Elemem,a.rv Schoo1:_ Journal, 53:1-44, 
1952. 
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research studies being published in rapid succession, it is mall 
wonder that people are beginnino- to take notice. This is especially 
true when some of the most sensational· articles, based upon reports 
of these investigc1tions, are reaching the public through such public-
ations as Reader 's Digest and Life. 
Besides the studies by educators, there have been many others 
conducted by local, state, and national cormnittees. Hum.reds of work-
shops are held locally to acquaint older teachers with the new metnods. 
Some of these workshops are worthwriile, but others presentinf untested 
theories have doubtful value. In most cases, theory has developed more 
rapidly than practice. Some schools adopted forward-loo kin::; programs 
much more readily than others. Variations in practice are wider than 
they have ever been before, and both extremes are accompanied by vigorous 
claims and counterclaims. 
All of this indicates that there is an ur6 ent need for carefully 
conceived in-service programs which will acquaint all teachers with the 
modern trends. When changes are made, the teachers and the administrators 
should understand and believe in the new methods and their objectives. 
Al.so public opinion has not kept pace with developments. Jv1ost 
laymen judge all classroom procedure and practices by what was done when 
they were in school. with this attitude, it is not strange that they 
should fail to recognize the praiseworthy efforts which a~e being made 
today. 
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Evaluation of r-esearch. \,Jhen the research is studied and 
evaluated, it is found that the most significant studies on grouping 
were done prior to 1936. They are recorded in the Thirty-Fifth Year-
book of the National SocietY for the Study of Education, 13 which was 
devoted to the subject of the 6rouping of pupils. Nearly all of these 
studies are done on an interclass level, instead of with sub-groups in 
individual classrooms. Most of the group situations deal with social 
studies and activity programs rather than the skill subjects. There have 
been ma:qy hundreds of studies made in the field of reading, but few, 
considering the number made, are for the purpose of determining which 
is the most satisfactory method of grouping within the classroom. 
The third factor which limits the value of these studies, as 
far as this survey is concerned, is the fact that they have been too 
loosely controlled. Academic abilities, socio-metric backgrounds, teacher 
competence, and ma.rzy- other important controls have been lacking when 
comparisons have been attempted. And last, these :roup studies were 
made over twenty years ago. Considering the changes which have taken 
place in teaching methods and objectives in the last two decades, one 
hesitates to a8cept the findinbs published in 1936 as conclusive. 
Seagoe stated that the long dormant issue of ability grouping has 
again awakened interest. This is due to the current interest in the 
gifted child as a growing number of people are looking upon democratic 
13wnliam s. Gray, (ed.) "The Grouping of Pupils", Thirty-Fifth 
Yearbook of the National Society for the Study of Education, Part I, 
(Bloomington-:;-illinois: Public School Publishing Company, 1936). 
education as a development of individual potential instead of a 
leveling process. 
20 
Small group plans. The writer ·of this survey has noted with 
interest several different trends of thought as she has studied the 
various teaching techniques which have been advocated in order that the 
individual child would receive the maximum assistance. These vary from 
Olson's early studies of independent reading and the class procedure 
which he called 11self-selection, 11 l4 to Durrell 's early plans for several 
small groups, 15 through the many plans which advocated a three level 
grouping, to the 11 invitation classes" or multiple-level program des-
cribed by Kathleen Hester16 and the present trend toward the use of 
Olson's original self-selection . 
Willard Olson was far ahead of his time when in the early 1900 's 
he was advocating independent reading . Although special work had been 
started with the mentally retarded as early as 1900, little had been 
done to give the average and superior child special consideration 
until after Terman 1 s work in the early 1920 1s had put the intelligence 
17 quotient on a scientific and measurable level. 
14willard C. Olson, Child Development (Boston: D. C. Heath and 
Company, 1949), p. 340. 
15Donald D. Durrell, Improvement of Basic Reading Abilities 
(Yonkers-on-Hudon, New York: World Book Company, 1940 ). 
16Kathleen B. Hester, "Every Child Reads ,'.:,uccessfully in the 
Multiple-Level Program," The Elementary School Journal, 53:86-89, 
October, 1952. 
l 7L. 1v1 . Terman, et al., Mental and Physical Traits of a Thousand 
Gifted Children (Stanford University Press, 1925). 
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Looselv controlled experimentation. In 1930 J. L. Meriam18 was 
recommending that "The best way to tea.ch reading is not to teach reading 
but to provide the occasion • in which reading functions ••• Let 
pupils read to learn· incidmta.11 y they will learn to read. 11 He presented 
data to prove his theory. As with many such studies, the experiment was 
loosely controlled. Such variables as the comparability of the groups, 
the qualifications o the teaching staffs involved, and the nature of the 
learning environments involved made his findincs of questionable value. 
In his research, as in other cases, the comparability of the groups, the 
qualifications of the teaching staffs involved, and the nature of the 
learning environments involved were not considered. Many times new 
practices, based upon uncontrolled experi:roonts, were advocated and 
introduced into the schools without studying their relation to the 
existing organization, the objectives involved, and the local teachers' 
qualifications. The latter must include the teachers' underst2.nding 
of the techniques of the 1TX:?thod as well as tj-¥,:ir belief in its worth. The 
instances have been rare in which new practices have been tried in schools 
on a controlled experimental basis. 
One of the carefully planned studies carried on in actual classroom 
situations ia described by J. T. Worlton.19 This experimentation wa8 done 
18 J. L. Meriam, 11 .Avoidinf Difficulty in Learning to Read, 11 
Educational J.Viethod, 9:413-19, 1930. 
19J. T. Worlton, 11 Indi-,·idualizinb Instruction in .8.eading, 11 
The Elementary School Journal, 36:735-47, June, 1936. 
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in the public schools of Salt Lake City, Utah, durine the three years 
prior to June, 1936. At this date he published his findings in an 
article about individualizing the instruction in reading. One of his 
conclusions was that if the needs of individuals are to be provided for 
adequatezy, many of the teaching problems can be ~et only by forming 
small ability groups. Another result of this research was that Worlton 
also concluded that children of all types -- the slow, the average, and 
the fast learners -- have a better opportunity to 11learn to read and read 
to learn11 when individual consideration is given. "Children read under a 
stimulus of a personal and vital motivation, and the teacher was better able 
to meet the needs and interests of the pupils • 11 
All of his recommendations have a familiar ring. Most of them are 
accepted practices todcy. However, he finished his article by noting that 
this experiment had involved fundamental cha11.ges in the philosopey and 
method of instruction. If such changes proved to be desirable, he 
further contended, they would have to undergo an evolutionary process. 
He forecast that the transition period would likely be a time of concern 
and mental stress for the teacher. He could foresee that the experimental 
technique would require better training of teachers and a permanentzy 
heavier teaching load. These were only two of many problems then awaiting 
further experience and research. 
20 Hildreth collected and clas.::,ified reports from twent;v--t,wo 
experienced teachers in various public and private schools in grades 
20Gertrude Hildreth, ''Individualizing Reading Instruction," 
Teacher's College Record, 42:123-37, November, 19~0. 
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two to eight, concerning methods used in individualizing reading 
instruction. bhe did this survey prior to 1940 when it was published. 
She found that sub-grouping within the classroom with differentiated 
materials was the most coI'lI!lonly used practice. 
It was during the 1930 1s that much attention was given to the 
organization of ability rroups in homogeneous classes althouch the above 
mentioned research shows that the technique of sub-groupine in the class-
room was receiving consideration. Unfortunately, macy- unsatisfactory 
outcomes can result when sound educational doctrine is applied inconsistently. 
The X, Y, Z groups that seemed at first to be the final answer to grouping 
problems became known as the 11 smart 11 group or the 11dumb 11 one. Shame, 
heartache, and parental disapproval were a natural result. 
21 Durrell, as mentioned earlier, suggested a plan of small-group 
instruction which further subdivided the class and resulted in a highly 
individualized program for meeting the needs of children. According to 
Durrell, small-group work may be variously or 0 anized, depending mainly 
upon the availability of books to fit various levels of reading ability. 
From the four suggested types of organiz,tion sugrested below, the 
teacher should choose the one which she finds the most practical for her 
purpose. 






A Unifying Center of Interst. Interest center with reading 
for different abilit-y levels. 
Independent G'l'.'oup Interests. 'I'.hese might be the sea, animals, 
adventure, etc. 
Class Preparation and Group Recitation. All would prepare the 
same lesson and then divide into small groups for recitation. 
Unit Adjustment Plan. This is less desirable than some of the 
others. The work is divided into uni ts of study. The class is 
divided so that those who comprehend are in larger gro11ps than 
those who need drill on reading mechanics. 
Durrell states that his technique has been used by several hundred 
teachers, and its effectiveness has been measured. He reported that 
standardized tests of reading achievement revealed that the gain in 
classes so taught was about 50 per cent more than that resultin,-: from 
the two- or three-level plans of grouping. 
Research durina ~he~ years. 
22 Summaries m~de by both Gray and 
Tra.xler23 show that there was a decided decrease in readinu research during 
the war years. The rese,qrch in the field of sub-class grouping for reading 
seemed to have reached a plateau at that time also. 
The idea that a classroom should have three reading groups based on 
ability has been almost universalJ~7 accepted. As Gray stated in hjs report 
to the .Anrual Reading Conference at the University of' Chicar o in 1949, 24 
22William b. Gray, 11 Sw-runary of heading Investigations, 11 ( July 1. 
1938 to June 30, 1939) Journal of Educationa.l ftesearch, 33:481-523, 
March, 1940. 
23.Arthur E. Traxler, Another Five Years of Research in Reading, 
Educational Records Bulletin No. 46; and Eight More Years of Reseerch in 
Reading, No. 64, (New York: Educational Records Bureau, January, 1955'f." 
24-william ::; • Gray, "Group Versus Individual Instru ·tion j n Promoting 
Growth in Interpretation, 11 Classroom Techni{ues in Improvinz Readi~, 
bupplementary Educational Monographs No. 69Chicago: University of Chicago 
Press, October, 1949). 
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it was the current practice to group the pupils in three ~roups for 
purposes of all basic instruction. 
Kottmeyer25 presented evidence ·of the grave need of adjusting 
instructjon and materials to individual differences in 1944. He con-
cluded that when ten or twelve grade levels in reading ability appear 
m:-ong a group of eighth graders who have had approximately the smne 
amount of time in which to achieve, there is cause to examine critically 
the program of reading instruction rlhich would bring about such results. 
According to Kottmeyer, the Division of Tests and ~~asurements in the St. 
Louis Schools customarily ad.minister the Traxler Silent Reading Test to 
survey the reading achievement of the elementa:ry-school graduates. Re-
sults of the tests given in June, 1943, to 4,236 children of eighth grade 
level showed that 21 per cent of the white pupils and 60 per cent of the 
Negro pupils were below 7.0. Below 4.0 were 6 per cent of the Negroes 
and O. 8 per cent cf the whites. 
A reading improvement program was carried out durin° the following 
school term which stressed individual needs d.Ild the plan of teaching 
readin~ by sta;:;es of development instead of by grade levels. i\lhen the 
tests wer9 given to the rraduatinp: ei hth ~raders in June of 194Lr, the 
mean score for whites had been raised from 8.,7, which it had been in 
1943, to 9.15 and for Negroes from 6.78 to 7.71. The percentBge scores 
2~illia.m Kottmeyer, 11 Improvinb Readinf' Instruction in the 5t. 
Louis Schools," Elementary School Journal, 45:33-38 September, 1941.J. 
below 7 .O was reduced for wl · tes fron 21 per ent to 16 per ·ent and 
for earoes from 60 per cent to 38 per ent. 
26 Jones reported in 1948 on an exp ri.l'lent in i run nd, rnd:i f' 1· , 
irivolving 448 pupils 2nd 3h teaches. The problem was to find the d:if er-
ence, if any, between the progress in skill ... of children t th inter-
mediate ''Tade level when ta11.;ht on their Lndividual le cl of, 0m1l'r-h..1ent, 
rec:ardless o grede pl cement and the chil 'ren t u ht as gr 11 the 
curriculum prescribed for their r9de. 
The Richmond stud~r o difference wr1s b1=1sed on the miount o C ru11th 
from one point of 1,1e:1 1reP1ent to an, i,her rc-ither t11.?n 1 vel or acM ev 'ln 11t 
at a iven time. A sturly o,.. 1,he tottl aver a e rowth n ct by ach r up 
,.,.ives a basis fo1· compr 'i"on for the over- J ict11r • •r11 eont1·nl r t p 
made a rowth of almost nine months or • E17 in the i nternl bet ween L he 
September and May testing. The experim-nt1: l r;rnnp made a erm-Jth of 1.11. 
This indicated lmost two and one-half months mo1·e than th control roup. 
The members of the two groups had sirnilor chronologi al and men l:,Al · 1 es, 
hence similar I.~. 's, as well as comp~rativ nchi vern,•nt scores ,it the 
outset . 
A study of typical situations .'.'.nd pupil reactions in th two typPS 
of classrooms in the Jones I experiment indicates teac-l1er clorni nc-tion and 
whole- group action in the convent.:..o al classrooms "S contn.st d w· tn tbaL 
of pupil pla.'l'lnin<r and indi riducll or small- ,,roup ricti on · n the , ·rL'lk,nt, l 
26Daisy Marvel Jones, 11 An Expm·im,mL in Ad~ptcition to 
Individual DifferencPs, 11 Journ:.~ of ~rluc~t · on:.il Psycholo-:Y, p. 2r:7, 
Mey, 1948. 
- - ,- - - -- -- --
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classroom. 
The following conclusions from Jones' experiment were based 






Children taught on an individual level regardless of grade 
placement make a greater amount of growth than comparable 
pupils taught as a group the curriculum prescribed for their 
grade . 
This difference in amount of growth is consistent in reading, 
arithmetic, and spelling . 
The difference in growth is consi tently true for superior, 
normal , and dull. 
The difference in growth in reading, arithmetic, and spelling 
is in an inverse ratio to the l evel of the ability of the pupils. 
The differences in growth as a result of individual instruction 
are more significant for normal and dull than for superior 
children . 
Jones concluded by stating that there was sufficient evidence to 
support the conclusion that each child as an individual has a right to 
materials and procedures within his capacities. If given such a program, 
each pupil will find himself in a learning situation in which he can 
succeed, in which he is not repeating tasks he has alread,,v mastered, 
in which he has something to contribute to the group, and in which he can 
progress through participation in the group . This type of teaching-
learning situation, used by the experimental group eliminates pupil 
failure and breaks down any artificial grade barriers . Gaps in learning 
are eliminated and repetition becomes unnecessary. Education becomes a 
series of progr essi ve steps toward maturity . 
Much information concerning trends in reading can be obtained by 
surveying the monogTaphs which give the proceedings of the Annllal Con-
fer ences on Reading which are held at the University of Chicago. Ruth 
28 
Strickland27 state~ in her report to this conference, that most primary-
grade teachers divide their total class into two or three reading groups 
arranged on the basis of reading ability. The teacher provides different 
reading experiences for different reading ability levels, or she arranges 
grouping w11ich permits the brighter children to make more rapid progress 
through the work of the o;rade . If the teacher did not vary her instructional 
techniques to meet the need of individual children, she might as well teach 
the entire class in a single group . 
The present decade - in research. ~ngelhardt28 reminded 
teachers in 1936 that new practices are frequently brought in on a wave 
of reform or on the advice of leaders and carried on year ai'ter year be-
cause they are the accepted nractice. The use of three sub-groups in the 
classroom has fallen into tris position in too many cases. The practice 
has become so widespread that some beginning teachers think they must have 
three groups . Russell and \Jufling29 remind us of ~tendler 's30 cautioning 
of the dangers of a fixed type of grouping. They pointed out the difficulty 
27 tluth G. Strickland, "Appraisal of Conflicting Types of Reading, 11 
The Appraisal of Curren~ .l:'ra~tices in Reading, Supplementary Educational 
Monograph, Vol. VII, Chicago: University of Chicago Press, December, 1955). 
28Fred Engelhardt, 11Pupil Classification as Affected by Organization 
and by Administrative Practice," Thirty-Fifth Yearbook of the National Socie:;tY 
for the Studv of Education, Part I (Bloomington, Illi~ois: Public Schools 
PublishingCornpany, 1936), pp. 19-29. 
29navid H. Russell and Gretchen Wulfing, 11 Eight Controversial Issues 
in the Teaching of Reading, 11 Contributions in Reading, No . 7 (Chicago : 
Ginn and Company, Publishers, n.d.) -
30Celia B. Stendler, 11 The Ritual of Primary Reading, 11 Elementarv 
English, 25:153-60, ~larch, 1948. 
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of keeping two groups quietl.,v busy while the third reads. They also 
believed that this arrangement does not give the child, especially 
during the primary stages, enough practice in reading. Another short-
coming even with three levels of activities , is that the teacher cannot 
hope to meet the needs of the individual child. With fixed, dqily, i;roup 
action both children and parents become conscious of individual differ-
ences, and those who cannot measure up to higher group standards are 
pressed beyond their capacity. 
Flexible group situations are recommended by Russell and Wulfing.31 
As children progress and are capable of wnrk with another group, the group-
ing should be changed. In the course of a day, a child should have the 
opportunity of reading with his sub-group, as an individual, with a partner, 
or small committee, or with his whole class on items of connnon concern. If 
reading is varied and flexible, there should be little need. for controversy 
over group reading . 
Again we are reminded of Dr. Gray's statement32 that theories in 
teaching develop more rapidly than practice. After all of these years 
of strivinF, to recoF,nize children's needs, some teachers are beginning to 
say out loud what many of us have been thinking for many years. 11 Three 
reading groups do not meet individual differences. 11 In scattered sections 
31Russell and Wulfing, lee. cit. 
32william ::,. Gr v and William J. Iverson, 11 What Should l~e the 
Profession's Attitude Toward ~ay Criticism of the Schools? With Special 
Reference to Reading," The Elementary School Journal, .53:1-44, 
September, 19.52. 
30 
of the country we are getting reports of teachers who are grasping the 
torch that Olson has been holding out for so long, and these brave 
pioneers are showing the rest of us what he meant by 11self-selection11 and 
individual instruction. 
Kathleen B. Hester33 describes her plan, which she calls the 
multiple-level prog. \J... 1 ., 2E CL€ ·F.:ich ·~.11 meet the needs as they vary 
from day to day. If reading is to be one of the means used to help the 
child to achieve his maximum learning growth, the teacher must record and 
pace each pattern of growth by supplying instructional materials in 
accordance with the needs and interests of each child. If teachers 
accept this philosophy, they can no longer set up three or four different 
groups with the only variation being the speed with which material is 
co ered. 
With multiple-level grouping, the pupils may join acy or all of 
the groups that meet their needs. If a particular group is workin0 on 
reading skills, vocabulary development, or some aspect of comprehension, 
anyone who feels that he will profit by the L.struction is free to 
join. 
Hester states that it has often been her experience to have 
teachers question the ability of children to select wise1y. After 
trying the plan, however, they are soon convinced that often the chilcren 
sense their own weaknesses more accurate1y than do the teachers. These 
teachers find that a child will participate in, profit by, and enjoy work 
33Kathleen B. Hester, 11:C:verv Child Reads Successfully in the 
Multiple-Level Program, 11 The Elementary School Journal, 53:86-89. 
October, 1952. 
31 
in which he attains reading success through his mm selection. The child-
ren are also happy for a chance to gain the help they need for greater 
success. The results, concludes Hester are gratifying to all. 
Self-Selection defined. Self-selection means giving each childan 
opportunity to choose the book he wants to read. 1any books would be 
available from which the child could make his choice and progress at his 
own rate of seed. He would be encouraged to discover for himself parlti-
cular skills in which he needed instruction. These aims of self-selected 
reading and the developing of needed skills are attained by flexible 
grouping which varies from day to day and which most accurately meets 
34 
individual needs. 
Self-selection illustrated. To illustrate how a self-selecti\e pro-
gram can be put into effect, the plans of a first grade teacher using this 
method might be followed. At the beginning of the school year she would 
arrange the various interest centers much the same as they are in any well-
planned first grade room. She would be careful to have a much wider variety 
of reading material available than the teacher who is planning to use a 
basic text. 
As she meets her children the first day of school, this first grade 
teacher knows that she needs to get acquainted with each child's interests 
34 
Grace Garrettson, Beatrice Termeer, and Irene Whitcomb, "Through 
Self-Selection -- Progress Unlimited," Reading, 1956-57 Membership Service 
Bulletin No. 98, Association for Childhood Education International, 
Washington, D. c. 
.~ 
capabilities, :.nd atti tucdes in order to help him t choos wis y n.~ h 
begins to learn to read. Therefore, her readiness rogram of conv rsnti n, 
~tories, listening games, picture and color matching, an.cl rhythm xercl." s 
is observed with individual characteristics and respons s being no tcd 
and recorded. Following the reading readiness rogram, e. rience chnris 
which the children mal{e and read develop further the teach r's lcnowled 
of each child's interests and capabilities. 
These charts give the chiJdren the beginning of a basic v cabulary. 
The books through which all have been fr e to browse take on new sign·-
ficance as the children discover in some of them the same words that they 
have learned in their reading charts. The teacher,being aware of the con-
tents of the books, arranges and displays them so that words lea.rncd from 
chart reading will be encountered. Some oifi the very easy books which have 
only a word or short sentence under each picture wi 1 quickly offer a 
challenge to the brighter children -- they are reading a book! When they 
find that they can read these books independently, the self-selection pro-
gram is under way. 
Observing and recording on cards the selections of each chiJd as 
they are made, the teacher notes individual difficulties and capabiJiti s. 
From the information acquired on the cards, the teacher organizes her chil y 
reading program. Some pupils may be having trouble with a particular beBin-
ning consonant. The teacher will bring this mutual difficulty to their t t-
tention and suggest that they work it out as a group. Several other pupils 
who are interested in Johnny's animal story mifht form a group to hear him 
read. Still other children might need flash card drill on such words as 
"was," "saw," "where," and "were," or other words r,resenting difficulty. 
3 3 
Groups may change from day to day, or there may be times when a group nay 
meet together until a special problem is ironed out. There may be two cr 
ten children working together. The books that individuals are reading may 
vary widely in difficulty. The important thing with these groups is that 
they are flexible; their purpose is for the working out of specific pr<>-
bl.ems. 0or the remainder of the school year, then, the teacher continues to 
use flexible groupin~ to develop the reading of each child as much as pos-
sible. 
34,36,37,38 
Experiences of many teachers show that children of all 
grades are able to choose books which meet their needs with a minimum cf 
suggestions from the teacher. They also tell of the i ng enious ways children 
find of helping each other when given an opportunity. 
In the room where the independent choice of reading materials is 
used, children are learning to read beaause they want to read. The mat-
erial available has a personal appeal and an interest which gives each 
child a vital incentive to learn to read. 
35 
Grace Gurney, "My Individual Reading Program," Childhood Educa-
!i2E_, 32:334-38, March, 1 956. 
36 
Marian Jenkins, "Here's to Success in Reading," Childhood, 
Education, 3 2 :125-31, November, 1955. 
37 
Alice Lewis, "Children's First Books in Reading," Childhood 
Education, 32:433-40, may, 1956. 
38 
Garretson, loc. £tt• 
CHAPTER IV 
CONCLUt>IONS 
A su.rnmation of the most significant trends in grouping as 
deterr,1ined 9l_ this survey of related literature. Even thouc,;h this 
report has been limited to a survey of one of the hundreds of problems 
which have been worked out in the field of research in reading, it has 
given this writer more comprehensive views of the situation. There are 
so many facets to be considered when dealing with problems of teaching 
and learning that it is small wonder that we often become confused. 
Above all other considerations, teachers ITIUst keep the knowledge that 
in their hands they hold the developing citizens of tomorrow's world. 
They have the responsibility of imparting, as ITD.l.Ch as possible, the 
meaning of democratic living. 
The schools first concept of democratic opportunity was reflected 
in the plans in which all were to be taught the same things from the 
same books. Courses of stud,y were geared +o that idea. In the present 
courses of study, enrichment projects are su_~ested at all levels. 
Recognition of the individual. r.;arl,y studies made by \villard G. 
Olson, a professor of education and directo1 of research of the university 
of Michigan, were cited as an awareness of the importance of '<:iving 
individual attention to children. Terman I s standardizing of the 
binet intelligence tests at Stanford University in California in the 
1920 1 s was also given as an example of educators who were awakening 
to the fact that all did not have the same capacity for learning and 
35 
therefore could not be expected to achieve the same goals. 
Achieving proper grouping. By.the time the mid-thirties had arrived, 
the child-centered schools and special rooms were flourishing, enthusiastic 
leaders inspired uninformed followers to try out the new plan of ability 
grouping before they fully understood the procedure or the objectives. 
John Dewey's dreams for progressive echools were so badly misinterpreted 
that even today the mention of 11 child-centered schools" brings caustic 
remarks and criticism. In all probability, the direction to which Dewey 
was pointing has been found through the three-fold purpose for grouping. 
In grouping for learning with the self-selection method, the first 
purpose is to teach democratic living; the second, to meet the differing 
needs with greater precision; and the third, to make learning a happy 
experience for children. 
Research summaries. The summaries of i~illiam ::, • Gray and Arthur 
E. Traxler have been used as guides in research which is concerned with 
the problem of grouping for le~rning of reading in the elementary grades. 
Gray and Traxler find that exactly the opposite of the popular concept is 
true; 1V!ore children are readin? now than ever before. Not onJy more are 
reading, but children are now reading with more understanding than they have 
in times past. Attention has been focused upon the academic achievement 
of our schools today because of tm.s extensive research, because of the 
sensational articles in magazines, and because of the urgent need for 
highl.,v trained technicians in our increasing competitive industries. 
36 
Evaluation of research • .Al.though many hundred of programs of research 
have been carried out, covering almost every phase of the learning of read-
ing, there are comparatively few which deal with small group situations with-
in the classroom. Most of the experimentation has Deen done on an inter-class 
level. The question for many years has been whether or not slow, average, and 
fast classes should be organized in schools. Any numoer of surveys can be 
found which attempt to prove that homogeneous groQping is good or ad. One 
significant observation is that res :..tlts can be found favoring either type of 
classroom organization. This would lead us to believe that there were other 
i n,portant variables which were not considered that influenced the final out-
comes. Reasearch to be valuable must be carefully controlled. 
Early studies of sub- grouping . J . T. Worlton of Salt Lake City, Utah, 
gave us one of our first carefully controlled studies of classroom organiza-
tion which recognized individual differences . He recognized it as a method 
that would need understanding and skillful teachers. He found that children 
learn more v h8.i7. their indiviaual needs are considered no matter what their 
ability level. 
Reports were collected and classified by Gertrude Hildreth which showed 
that the cormnon practice arrong experienced teachers was to divide their pupils 
into sub-groups with differentiated materials in order to meet individual needs. 
Durrell stated that hundreds of teachers had found that small-group instruction 
w 1ich further subdivides the class and results in a highly individualized pro-
gram of instruction was far s~perior to other types of grouping. 
During the war years Kottmeyer presented evidence that showed a 
grave need for a change in teaching methods t hat would give more consid-
eration to the individual child in the classroom. Jones showed that 
37 
learning growth was consistently greater when differ·ences were reco •nized, 
and that the slow child profited more from special consideration than 
the superior child. Another significant result of this research was th t 
the learning growth in relation to the starting point is of more lmportruice 
in measuring achievement than the reachin~ of an e.mected trade norm. 
The Annual Readinrr Conferences at the Jni1 ersity of L,hica o rave iv-
en us rrmch valuable information concernin, trt;nas in readin° instruction. 
Ruth Strickland gave an ppraisal of different types of readi n pro i;rar:1s. 
:She stressed the fact that it was necessarv to use different apµroaches to 
te~chin~ re&ding to children of different levels. 
Renorts 1re ominr from all · rts of the 
country that show th;:it teachers, as well as l~n11en, are becominL, increas-
ingly unhappy over the 11 fi.xed 11 or inflexible three-r-roup method which has 
been almost uni versal.ly accepted as the only way to or ani ze a clFSSl"OO!ll. 
From both the E2st and the ~~est coasts come sununaries of succecs,..ul outcomes 
where c? new and conpletely flexible plon of classroom gro pin ras been 
used. This is the pror,ram which Olson desi;nated '."1.S c1 self-s£-lccti on 
plan of conducting a classroom on a truly individualized basis. Self-
selection, a permissive program which allows the children to choose their 
own readinr-; materic?ls and t'1e fields of instruction which they need, 
encoura""es pupils to rec>d because they want to read. It is m j rdivi r1unl 
pro~rarn of rea.dint md a method oi' instruction which coI'lbines the best 




Personal gains resultin~ from this research. The true v-:i..ll e of 
this research project cannot be meas red at t'1i8 'time, .from a personal 
standpoint. From the standpoint of clarifyim; the thinkin of this 
writer, it has been invaluable. It has shown trnt ther haR been a 
gradual development in the methods of te&ching ,mich ha brought about 
this present trend toward self- sel t.ion . As a pyramid is built by 
putting one stone upon another, so educational methods have advanced 
toward a more sc>tisfactory wey of meeting individual needs d of 
allowing each child to develop to the limit of his potenticili ty. 
Supervisors and in-service trmninr; instructors, as well 1s 
a personal realization of a need that the o:r-dj nary clm-.sroom procedurA 
did not provide, have led th· s writer to choose research in f!roupinf" 
metho<ls. At t'bis time she is satisfied that she hc1s found in the self-
selection method the means to teach readin; skills mor·e efficiently to 
elementary pupils and to make the· r lePrninr exnerj enc s more pleasm1t 
and effective. Havinr- read in full tile report th.'.'t could only be briefly 
summarized here, the writer si10uld be c ble to conbine them w· th her 01,,m 
knowledr.e, which she has "'ained from experience, 3Ild 01· '-'ani z a fle.x:i blt. 
groupinc plan that will meet the needs of the c~ildren in her cL . ... sroCl . 
as indi victuals. 
- - - - ' - -- - --- --
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